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Abstract

The Framework of Achievement Bests, which was recently published in Educational 

Psychology Review, makes a theoretical contribution to the study of positive psychology. 
The Framework of Achievement Bests provides an explanatory account of a person’s 
 optimal best practice from his/her actual best. Another aspect emphasizes on the saliency 
of the psychological process of optimization, which is central to our understanding of 
person’s optimal functioning in a subject matter. Achieving an exceptional level of best 
 practice (e.g. achieving excellent grades in mathematics) does not exist in isolation, but 
rather depends on the potent impact of optimization. This chapter, theoretical in nature, 
focuses on an in‐depth examination of the expansion of the Framework of Achievement 
Bests. Our discussion of the Framework of Achievement Bests, reflecting a methodical 
conceptualization, is benchmarked against another notable theory for understanding, 
namely: Martin Seligman’s PERMA theory. For example, for consideration, one aspect 
that we examine entails the extent to which the Framework of Achievement Bests could 
explain the optimization of each of the five components of PERMA (e.g. how does the 
Framework of Achievement Bests explain the optimization of engagement?).

Keywords: Framework of Achievement Bests, best practice, personal flourishing, 
positive psychology, PERMA, well‐beings, optimization

1. Introduction

The study of positive psychology has advanced theoretically and empirically with the work of 

Seligman (2011a, 2011b). The PERMA model [1, 2], for example, has provided grounding into 

the understanding of the positive psychology paradigm. Positive psychology, as noted, is not 
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a passing fad, but rather an inquiry that places strong emphasis on the proactivity of human 

behaviour. For example, one important aspect of this entails recognition of the achievement 

and experience of optimal functioning, which reflects maximization of a person's capability. 
Optimal functioning, in this sense, is concerned with a person's internal state of functioning 
(i.e. cognitive, motivational, emotional) that is maximized to his/her fullest potential. This the‐

oretical approach of positive psychology differs from the traditional, deficit models of human 
behaviour that focus on preventive measures and rectification of maladaptive functioning.

Recently, the Framework of Achievement Bests [3, 4] was developed to provide further under‐

standing into the positive psychology paradigm. This achievement best framework emphasizes 

on a person's quest to achieve an exceptional level of best practice. More importantly, though, the 

Framework of Achievement Bests attempts to account and explain how an individual reaches 
optimal functioning in a subject matter that reflects the maximization of capability. This focus 
of explanation regarding optimal functioning is achieved has, to date, received moderate 

theorizations from educators and researchers, alike. On this basis, it is postulated that more 

emphasis into the operational nature of optimal functioning is needed for clarity and under‐

standing. The current chapter discusses a conceptualization that details the potential contribu‐

tion of the Framework of Achievement Bests in the study of positive psychology. It is argued 

that the underlying structure of this framework is positive, in nature, and may complimenta‐

rily support the PERMA theoretical model [1, 5] in its explanatory account of human optimal 

functioning. It is conceptualized, for example, that the achievement of exceptional best prac‐

tice in a subject matter may itself serve to facilitate a person's state of flourishing.

2. The importance of positive psychology: in brief

Positive psychology, as the term connotes, emphasizes on the positivity and apprecia‐

tive aspects of human behaviour [6, 7]. This ‘branch’ of psychology, credited to Seligman, 

Csíkszentmihályi, Diener, Maslow and others, emphasizes the importance of human proac‐

tivity, personal fulfilment and the aspiration to lead fruitful and meaningful lives. In this 
sense, positive psychology is a theoretical approach that focuses on virtues, inner strengths 

and resilience, and the achievement of optimal functioning. These attributes or characteristics 
are positive, in nature.

Why focus on the study of positive psychology? Positive psychology is noteworthy for long 
term research development as it serves as a complementary platform for the study of human 

weakness, healing and maladaptive functioning. Appreciation and the beauty in life are 

reflected in the positive psychology paradigm. Aside from accommodating shortcomings and 
damages with other theoretical orientations, positive psychology is able to bring out the best 

in people and society [8]. Preventive measures to rectify contextual situations and personal 
circumstances may, in this sense, benefit from the incorporation of positive psychology as an 
intervention. This theoretical contention is based on empirical documentations that detail the 

impact of positive psychology in instilling the following: positive emotional functioning (e.g. hap‐

piness), positive learning experiences, positive social climates, and human strengths and virtues [9].
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The main question then, arising from this introduction, is not whether there is credence to 

accept the positive psychology paradigm. Rather, it is a methodical issue of how one con‐

tinues to sustain the potent effects of positive psychology [10, 11], namely (i) providing a 

strong sense of resilience in order to assist a person to rise to life's challenges, (ii) encourage 
proactive engagement in social relationships with others, (iii) seeking self‐gratification and 
self‐fulfilment of enrichment in creativity and productivity and (iv) encourage a person to 
move beyond oneself and to assist others in their quests to find satisfaction, wisdom, and last‐
ing meaning to life. Adopting positive psychology, in this sense, would enable individuals 

and society to approach life with collective conviction, personal resolute and confidence. A 
secondary school student, for example, may use his/her failures for improvement purposes, 

and to focus more on positive future outlooks rather than reflecting on past and/or current 
mediocracy.

With this in mind, it is argued that ongoing consideration and utilization of positive psy‐

chology may be facilitated by theoretical contributions, applications of different theoretical 
models (e.g. PERMA: [1, 5]), and continuing development and conceptualizations of under‐

standing. Both individuals and society may benefit from the use of positive psychology theo‐

ries in their daily functioning. The potency of positive psychology, in this instance, may be 

demonstrated by its explanatory and predictive effects. Students at school, for example, may 
focus on their positive emotions (e.g. happiness) for learning, in general. Rather than delv‐

ing into anxiety and the negativities of school pressures, students may wish to direct their 

attention on positive outlooks for accomplishment. In a similar vein, individuals may wish 
to pursue and enjoy life in a non‐materialistic sense, and not concentrate on the pursuit of 

wealth, and so on.

The Framework of Achievement Bests, published recently [3, 4], focuses on the achievement 

of optimal best practice. This theoretical tenet is in accordance with the positive psychol‐

ogy paradigm, and places strong emphasis on an internal state of optimal achievement that 

reflects personal maximization of capability. In this section of the chapter, a conceptualization 
of this framework and its potential contribution to positive psychology is discussed.

3. Best practice: the Framework of Achievement Bests

The positive psychology paradigm places strong emphasis on proactive human endeavours 

in different domains of functioning. Proactive human endeavours involve strengths, aspi‐
rations, planning and the achievement of best practice. In this sense, achievements of best 

practice reflect the stamina, tenacity and growth of human endeavours. The notion of best 
practice, recently discussed [12], focuses on a person's internal state of functioning, academi‐
cally and non‐academically. Contrary to the reference ‘best’, best practice does not emphasize 

on exceptional or understanding qualities, nor does it emphasize on the highest standard in a 

subject matter. In a similar vein, best practice does not indicate automated or repeated actions, 
nor it is concerned with application of a key concept into practice. Rather, best practice in 
school contexts is non‐unitary, and espouses three major elements:
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i. Acquired knowledge, which encompasses three different types, namely, declarative (i.e. 

knowledge about the world or of oneself), procedural (i.e. knowledge about application 

and procedure) and conditional (i.e. knowledge about one's own awareness of ‘when’ and 
‘why’ to apply declarative and procedural knowledge) knowledge.

ii. Personal experience is relatively complex, and encompasses both classroom‐based academic 

(e.g. appreciation for mastery) and school‐based non‐academic (i.e. emotional well‐being, feel‐

ings for schooling, a perceived sense of needs and social relationships) attributes.

iii. Personal functioning emphasizes on the saliency of a person's an internal state of cognition, 
motivation and behaviour that may result in quality learning in an effective manner.

Best practice differs between individuals. Some individuals may demonstrate outstand‐

ing levels of best practice, whereas others may report low‐to‐average levels. In a society, 

for example, disparities in best practice may be observed from different levels of economic 
wealth. Similarly, in academic contexts, some students may show exceptional levels of best 

practice for different subject disciplines. At the same time, best practice also differs from an 
individual point of view. A 10th grade student may have exceptional knowledge (i.e. declara‐

tive, procedural and conditional) in mathematics, but moderate levels in personal experience 

or personal functioning. In another subject area, the same student may demonstrate an excep‐

tional level in personal experience and personal functioning, but not in acquired knowledge.

The Framework of Achievement Bests [3, 4] explores best practice by focusing on the follow‐

ing: (i) discern and define different levels of best practice and (ii) an underlying psychological 
process that attempts to explain the achievement of optimal best practice. This framework is 
innovative for its explanatory account of how one reaches an exceptional level of best practice. 

More importantly, however, it is argued that this framework is meaningful in terms of its 

theoretical contributions and relatedness to the positive psychology paradigm. Specifically, 
in this argument, it is postulated that the achievement bests framework would assist in the 

execution of the PERMA model [1, 5]. Figure 1 shows the potential interrelations between the 

Framework of Achievement Bests, the PERMA model and positive psychology.

3.1. Levels of best practice

The Framework of Achievement Bests focuses on two major levels of best practice: (i) realistic 

achievement best, which is defined as ‘an individual's actual competence at any given time to 

Positive Psychology

PERMA

Best Practice

Realistic Best

Optimal Best

Figure 1. Proposed relations between positive psychology, PERMA and best practice.
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learn and/or to solve a problem’ [3], and (ii) optimal achievement best, which is defined as ‘an 
individual's striving to demonstrate and/or to seek mastery in competence at any given time, 
reflecting his/her fullest capacity’ [3]. Realistic achievement, in this sense, reflects a person's 
actual level of best practice (e.g. I am capable of writing a 2000‐word essay about World War 

II). Optimal achievement, in contrast, emphasizes a person's aspired positioning to achieve an 
exceptional level of best practice (e.g. I can do much better and be able to write a 20,000‐word 
thesis on the history of World War II), using his/her historical and realistic achievements as a 

source of information.

The Framework of Achievement Bests differs from previous theorizations of cognition and 
motivation, such as the expectancy‐value theory [13–15] and/or the zone of proximal development 

[16]. For example, the expectancy‐value theory emphasizes on a person's perception of his/
her current competence, as well as his/her belief about upcoming tasks, either in the immedi‐

ate or longer term future. What is problematic, however, is that the notion of calibration may 

arise [17], resulting in inaccuracy and erroneous outcomes. Realistic and optimal achieve‐

ment bests, in contrast, are not concerned with belief about current ability (e.g. I believe that 

I can…..), and/or expectancy about the future (e.g. I expect to do well …). Rather, these two 
levels of best practice emphasize on the saliency of a person's recognition of his/her current, 
actual best practice (i.e. what a person can do), and his/her indication of capability that reflects 
exceptionality (i.e. what a person is capable of in terms of maximization). In this sense, levels 

of best practice are indicative of precision and a person's state of quality, competence and 
enriched experiences.

Different levels of best practice form part of a person's repertoire of knowledge, competence 
and functioning. At any moment in time, a person may report on his/her levels of best practice. 

Figure 2 shows the different levels of best practice that are in accordance with proximal time‐

frames. For example, at the present time, a student may indicate his/her realistic and optimal 

achievement bests. Achievement of optimal best, in this case, stipulates a contextual timeframe 

for accomplishment, based on the level of complexity (e.g. x2 + 10 = 26 vs. x2 + y2 = 25). An 

exceptional level of best practice, for instance, may take a period of 1 week to undertake and 

accomplish (e.g. say, x2 + 10 = 26). If this is the case, then by next week, as shown, a person's 
optimal best stated today would be considered as being realistic best. Likewise, a person's 
indication of his/her realistic best today would be considered as historical by next week. This 

theorized sequencing contends that over the course of time, a person evolves in his/her devel‐

opment of best practice.

Today Realistic Best Optimal Best

Next Week Realistic Best Optimal BestHistorical Best

Next Month Realistic BestHistorical Best Optimal Best

Today Next Week Next Month

Figure 2. The Framework of Achievement Bests.
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3.2. The psychological process of optimization

Realistic and optimal achievement bests differ in that the former is actual best practice, 
whereas the latter is non‐actual, emphasizing instead on a positioning to demonstrate an 
exceptional level of best practice that reflects maximization in potential. In this analysis, as 
shown in Figure 3, the zone of optimization illustrates the striving of one level of best practice 

to that of another level (i.e. realistic best → optimal best). This achievement of optimal best 

(e.g. solving 4 + 52 =? → 4(x + y)2 = 3x – 2y) is explained by the psychological process of optimiza‐

tion, which visually is in the shape of a ‘funnel’. As illustrated, the funnel that enables matters 
(e.g. water) to pass through has a small mouth on the left‐hand side, and a wide mouth on the 

right‐hand side. A narrow funnel, in this instance, may deter matters from passing through 
the funnel quickly. Having said this, however, power‐generated mechanisms that are located 

internally (e.g. a battery‐operated pump) may facilitate the movements of matters across a 
funnel. This example is a mental representation of the underlying operation of optimization, 

which emphasizes on two important tenets: (i) matters as being a person's best practice and 
(ii) an internal battery‐operated pump as an underlying mechanism that optimizes or ener‐

gizes the movement of matters (i.e. a person's best practice).

This theorization reflects the totality of optimization, which emphasizes on the energization 

in movement of matters across space. The energization in movement of matters across a fun‐

nel (i.e. water flowing through a funnel) is facilitated by the intensity of the power‐operated 

mechanism (e.g. an internal battery‐operated pump), and the volume of the funnel (i.e. the size 

of the funnel). Intensity, from our conceptualization, is defined as the power of the internal 
mechanism that operates to facilitate the movement of matters across space (e.g. water). Some 
power‐generated mechanisms (e.g. an internal water pump) are relatively weak in terms of 

A state of personal flourishing

Process of Optimization

Intensity of optimizatoion

V
o
lu
m
e
o
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p
tim
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n

Current Level of Best Subscale Previous Track Record

Exceptional Level of Best Subscale Accomplishment in a domain

Proxy-CL

Proxy-EL

Psychological Mechanism Psychosocial Mechanism

Educational Mechanism

Current Level of Best Practice Exceptional Level of
Best Practice

Historical Level of Best Practice

Figure 3. The Framework of Achievement Bests. Source: Adapted from Ref. [1].
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power, whereas others are quite powerful given their sizes. Volume, in contrast, emphasizes 

on the shape and dimensions of a funnel. An elongated funnel that has as small base is likely 

to deter matters from passing through quickly. This observation also holds true, especially if 
the internal mechanism is weak in terms of generated power. A funnel that is less elongated 

and has a large base, in contrast, is more likely to facilitate the movement of matters more 
quickly. A more powerful internal mechanism, likewise, would assist in the rapid movement 

of matters across the funnel.

In the context of the present discussion, the example above illustrates the underlying mechanism 

of the psychological process of optimization. Optimization, based on our discussion of matters 
moving through a funnel, is an internal process that is intricate, and involves the importance 

of intensity and scope. The intensity of optimization, specifically, emphasizes on the extent and 

amount of resources needed to optimize a person's state of functioning. The scope (or volume) of 
optimization, in contrast, focuses on the amount of effort and time needed to optimize a person's 
state of functioning. In essence, drawing from this theorization, the psychological process of 

optimization encompasses the utilization of resources, and the expenditure of time and effort. 
There are three types of resources, which we coined as ‘mechanisms’ [4], that operate to opti‐

mize a person's state of functioning. The sequencing of this psychological process is as follows:

i. The initiation and execution of optimizing agents (i.e. psychological mechanisms, educational 

practices and/or psychosocial mechanisms) that operate to influence the internal personal pro‐

cesses for learning and performance. There are three types of optimizing agents, namely 

(i) psychological mechanisms, such as a person's self‐efficacy beliefs for learning [18, 19], 

hope [20, 21] and motivation, in general [22], (ii) educational practices, such as instructional 

efficiency and appropriate pedagogical approach that enable better comprehension and 
understanding of the unit materials [4, 23] and (iii) psychosocial factors, such as the impact 

of the home social environment that may shape a student's state of functioning [e.g. 24].

ii. Upon the positive influences of optimizing agents, internal personal processes of persistence 

[25–27], effort expenditure [25, 28, 29] and effective functioning [30–32] are activated. This acti‐

vation, in turn, plays a central role in motivating an organism to reach optimal functioning.

In academic settings, for example, the process of optimization may facilitate the achievement 
of exceptional best practice. This contention [4] expands on previous theoretical orientations 

(e.g. cognitive flow [33]) by providing an explanatory account of how an individual achieves 

an exceptional level of best practice. For example, in the context of mathematics learning, 

say, an appropriate instructional design (i.e. educational practice) that takes into account 

the negative impact of cognitive load imposition [23, 34] may enlighten comprehension and 

understanding of the unit material. This effective pedagogical approach, in turn, may initiate 
and sustain a heightened state of persistence, which then motivates a student to expend more 

effort in his/her mathematics study.

Non‐academically, likewise, the process of optimization may operate to explain and facilitate 

in the achievement of optimal best. For example, consider the case of economic and social 

mobility, and a person's determination to do well, finally. Any person's ambition, in this case, 
may entail having a good paying job, residing in an affluent area and fulfilling personal and 
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materialistic needs. Realistic best practice, in this case, may reflect say, the following: (i) a 
person having an average job that is not well rewarding, financially, (ii) the person resides in 
area that is considered as being working class and (iii) the person has desires and aspirations 

to have other materialistic needs. Benchmarking against this realistic best practice level, the 

person is able to achieve an exceptional level of best practice in terms of his/her job (i.e. to get 

a better paying job, consequently as a result of his/her academic qualifications), residential 
area (i.e. moving to a better location) and the fulfilment of materialistic needs (i.e. improve in 
the quality of materialistic needs). This achievement, of course, may depend on the impact of 

psychosocial factors, such as the social environment. Opportunities introduced and provided 

by the community, in this instance, may assist the person to capitalize on his/her talent, quali‐

fications, and so on, to achieve non‐academic optimal functioning.

4. Positive psychology and best practice

An important question, which forms the basis of this chapter, is how the Framework of 

Achievement Bests relates to the positive psychology paradigm? That is, in other words, how 

does the achievement bests framework explain some of the attributes, characteristics and 
outcomes of positive psychology? Addressing these questions requires an in‐depth analysis 

of the main tenets of both theoretical orientations. Figure 1 presents a conceptualization by 

which best practice makes a direct contribution to the positive psychology paradigm, and a 

direct contribution to the PERMA theoretical model. Understanding of this conceptualization 
is facilitated by the identification of convergence and commonalities between best practice 
and positive psychology. From what has been discussed so far, it is noted that both theo‐

retical orientations focus on the following: (i) enrichment of a positive state of cognitive and 

emotional functioning, (ii) intense concentration on the striving of personal endeavour (e.g. 

acquired knowledge), (iii) expenditure of strength, which reflects the maximization of capa‐

bility, (iv) contemplation of success, rather than delving into the negativities of life and/or 

one's failures and (v) purposive attention towards positive outlooks regarding life, in general.

Best practice then, based on the assessment made, is indicative of the positive psychology para‐

digm. In this sense, understanding the overall arching focus of positive psychology may arise 

from the study of best practice, involving both realistic and optimal achievement bests. Striving 

to optimal best practice, in itself, reflects a positive psychological dimension of human agency. 
Indeed, the Framework of Achievement Bests is not negative and does not emphasize on per‐

sonal failures, pessimism, and so on. Optimal best practice, regardless of its level, is positive 

and indicates personal resolute, a state of resilience and the maximization of one's full  potential. 
For example, a child’s indication of optimal best practice in creativity may explain his inner 

strength, resolute, and inspiration to strive and achieve exceptionality in this area of inquiry.

4.1. PERMA and best practice

One important line of inquiry in positive psychology involves the development of the PERMA 
theoretical model [2, 5]. The PERMA theoretical model attempts to understand a person’s 
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state of happiness. Central to this idea is the fact the notion of flourishing consists of five core 
elements, namely:

i. Feel joyful and to feel positive (P). This element of positive emotions emphasizes on the 

importance of optimism, whereby individuals view the past, present and future in an en‐

lightened perspective. Be optimistic and be hopeful. At the same time, this element dis‐

tinguishes between two pleasure and enjoyment. Pleasure is related to one's satisfaction to 
achieve physiological needs for survival (e.g. thirst, hunger). Enjoyment, in contrast, de‐

rives from intellectual curiosity, stimulation and creativity.

ii. To be absorbed and excited in things we do (E). Engaging in different academic and non‐
academic activities, in this case, may facilitate and nurture our sense of happiness. Chil‐

dren at school, for example, may engage in a variety of activities, such as putting together 
jigsaw puzzles, drawing and colouring, playing computer games, and/or practicing ballet 

or a music instrument. Such engagement, according to Seligman (2011), is intellectually 

stimulating, and may stretch the child's emotional limits and endurance.

iii. To feel being loved and be satisfied with personal relationships (R). This element sug‐

gests that a person's happiness and psychological health are inextricably linked to his/her 
close, meaningful and intimate relationships with others. As human beings, we often thrive 

for connection, love, intimacy and emotional and physical interactions with others. Social 

relationships with peers, friends, siblings, parents and extended family, either short‐term 

or long‐term, are sources of positive emotions. Social networks (e.g. Facebook), in this 

instance, have been noted to facilitate and spread happiness and other positive emotions.

iv. To lead a purposeful and meaningful life (M). True happiness, according to Rollo May, 
an existential psychologist (Source: https://en.wikipedia.org/wiki/Rollo_May), comes from 
our understanding of having a meaningful life, rather than from the pursuit of pleasure and 

material wealth. Loving someone and helping others, in this sense, reflect meaningful pur‐

poses in life. Such engagement may involve, for example, preaching religious faith, doing 

community work, engaging in a political cause for the good of the people, and taking part 

in a charity (e.g. distributing food parcels at a local shelter). This dedication reflects the 
true meaning of life that is greater than oneself.

v. To achieve important goals and handle responsibilities (A). It is important for us to have 

aspirations and goals for accomplishment. Effort expenditure and the accomplishment of real‐
istic goals, in this sense, give us a sense of pride, satisfaction and self‐fulfilment. Personal 
accomplishment (e.g. ‘I did it, and I did it well’) is a source of enriched well‐being, hap‐

piness and motivation for us to thrive and to flourish further. At the same time, personal 
accomplishment, whether small or large, serves to heighten a person's sense of self‐belief 
(e.g. self‐esteem).

The PERMA theoretical model is positive, consisting of attributes and characteristics that are 
proactive, motivational and engaging. As a point of summary, the PERMA model recognizes 
the importance of optimistic thinking, active engagement, a perceived sense of meaningful and 

intimate relationships with others, understanding the meaning of living a fruitful, purposive 

life and a need to have aspirations and goals for accomplishment. This emphasis indicates that 
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achievements of such endeavours reflect a non‐deficit, dynamic approach to human behav‐

iour. It is important to note, however, that each mentioned attributes and characteristics vary 
in levels of intensity or achievement. For example, in daily settings, a person may vary in 
his/her optimistic thinking level. Likewise, in a classroom learning situation, a student may 

differ from his/her peers in relation to active engagement. On this basis, the Framework of 
Achievement Bests may offer a platform that could provide more information and explanation 
regarding the PERMA theoretical model.

Best practice, as explained by the Framework of Achievement Bests, entails different levels 
of achievement. More importantly, however, the achievement bests framework emphasizes 

the importance of personal striving to reach optimal best. Optimal best practice, reflecting an 
exceptional level of achievement, may situate and involve the combination of contexts and 

domains of functioning. Consider, in this case, the five elements of the PERMA theoretical 
model (i.e. domain of functioning) that are situated within secondary school mathematics 

learning (i.e. context). It is plausible, in this analysis, to consider different levels of best prac‐

tice for each of the five core elements. This theorization postulates that each element (e.g. 
positive emotions) may vary in levels of complexity and development of best practice. The 

Framework of Achievement Bests, in this sense, provides more clarity into the differential 
levels of best practice (e.g. personal experience) for the PERMA model, in totality. Table 1 

presents a detailed example of how levels of best practice (i.e. realistic vs. optimal) explain the 

complexity of each of the five core elements.

Elements Realistic best practice Optimal best practice

1. Positive 
emotions

Relatively optimistic in terms of achieving 
understanding of the topical theme of 

‘factorization’ in Algebra.

Extremely optimistic in terms of achieving 
success in other activities in Algebra. Also 

understand the difference in engagement for 
the purpose of pleasure vs. enjoyment.

2. Engagement Moderate engagement in learning different 
activities (e.g. engaging in in‐class 

work exercises) for the topical theme of 

‘factorization’ in Algebra.

Show extreme engagement, reflecting personal 
interest, perceived value and intense flow for 
the learning of Algebra.

3. Relationships Working interactively with other peers in class, 

where appropriate, to understand the topical 

theme of ‘factorization’.

Working interactively with peers, teachers 

and capable others to learn and understand 

different topical themes for a variety of subject 
disciplines, where possible.

4. Meaning Learning for the purpose of seeking 

knowledge and understanding of a topical 

theme, in this case, the importance of 

‘factorization’.

Appreciating successes, but also recognizing 

that failures are part of life. Perceive and view 
failures as sources for improvement.

5. Accomplishment Seeking to fulfil and achieve the goal of 
mastering this understanding of ‘factorization’.

Seeking to fulfil and achieve the goal of 
helping others to understand the importance 

of ‘factorization’. Helping less capable 

peers, in this sense, reflects a sense of 
accomplishment.

Table 1. Best practice and PERMA.

Quality of Life and Quality of Working Life28



As shown in Table 1, each element of the PERMA theoretical model may reflect different lev‐

els of best practice. A realistic level of best practice, for example, shows mediocracy in terms 

of experience of positive emotions, engagement, relationships, meaning and accomplishment. 

A student who experiences a moderate level of realistic best for emotional functioning may, in 

this instance, have an aspired positioning to achieve an optimal level of best practice (e.g. an 

extreme state of optimism, especially in terms of seeking learning for enjoyment purposes). 

Likewise, another student may experience a low level of realistic best in terms of engage‐

ment—his/her optimal level of best practice may reflect proactivity and intense concentration 
and cognitive flow. An important issue here, in this analysis, is to consider strategies and 
programs that may facilitate optimal functioning in the PERMA theoretical model.

5. Caveats and recommendations

One main inquiry of positive psychology that has gained traction in recent years is the under‐

taking of rigorous scientific studies to validate its theoretical tenets. The PERMA theoretical 
model [1, 5] has, to date, received moderate research attention from educators and scholars, 
alike [35, 36]. This limited focus has been noted, and questions have been raised regarding the 

relevance, appropriateness and validity of the PERMA theoretical model. In social sciences, 
acceptance of a particular theory or theoretical variable requires rigorous scientific testing, 
and empirical validation. This scientific inquiry may be in the forms of experimental interven‐

tions and/or implementation of a program to validate the effectiveness and predictive effects 
of the theory [37].

The development of an articulation that amalgamates positive psychology, best practice and 

the PERMA theoretical model has also resulted in the identification of caveats for research 
development. Firstly, expanding on the work of Seligman and colleagues [5, 38, 39], it is 

important for researchers to focus on different methodological approaches to validate the 
PERMA theoretical model. As previously discussed, the PERMA model is perceived as being 
questionable by some researchers, especially in terms of its ability to remain steadfast under 

scientific scrutiny. Considering the importance of structural validity of the PERMA model 
is one important line of inquiry. One possibility, for example, may involve the cross‐valida‐

tion (e.g. the use of confirmatory factor analysis [40]) of different positive psychology and 
mindfulness. Figure 4 presents a conceptualization that depicts the cross‐cultural validation 

between positive psychology, best practice and the PERMA model. Based on structural equa‐

tion modelling (SEM) procedures [40, 41], each of the three theoretical orientations is treated 

as a latent variable (e.g. ‘Positive Psychology’), which is then represented by a number of 
measured indicators. In this example, it is conceptualized that: (i) the latent variable titled 

‘Positive Psychology’ is represented by three measured indicators, namely: ‘happiness’, ‘opti‐
mal functioning’ and ‘flourishing’, (ii) the latent variable titled ‘PERMA’ is represented by 
five measured indicators, namely: ‘positive emotions’, ‘engagement’, ‘relationship’, ‘mean‐

ing’ and ‘accomplishment’ and (iii) the latent variable titled ‘Best Practice’ is represented by 
three measured indicators, namely: ‘acquired knowledge’, ‘personal experience’ and ‘per‐

sonal functioning’.
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The conceptualization detailed in Figure 4 is a second‐order factor representation—that is, 

the latent factor of ‘Positive Psychology’ is hypothesized as second‐order, and is defined by 
two first‐order latent factors: ‘PERMA’ and ‘Best Practice’. For research investigation, it is 
plausible to consider validating both the structural and measurement models of the proposed 

conceptualization. The measurement model involves examination of the factorial loadings 

between the latent factor and its corresponding measured indicators. Strong factor loadings 

(e.g. α > 0.70) and the overall fit of the a priori model may indicate sound psychometric prop‐

erties, and support the conceptualized theorization. In line with this, statistical assessment is 

the possible correlated variances that could exist between measured indicators of the different 
latent factors (e.g. ‘positive emotions’ ↔ ‘happiness’).

One important line of inquiry, as shown, entails the structural predictive influence of the 
latent factor of ‘Positive Psychology’ on different types of latent outcomes. This examination 
(e.g. ‘Positive Psychology’ latent factor → academic performance) may add credence to the 

validity of the positive psychology paradigm. The complexity of SEM procedures also enables 
statistical testing of the direct structural paths from the measured indicators of the ‘PERMA’, 
‘Best Practice’ and ‘Positive Psychology’ latent factors to that of educational outcomes (e.g. 
‘flourishing’ → outcomes). This inquiry, likewise, is significant for its emphasis on the struc‐

tural validation of conceptualized theoretical tenets (e.g. positive emotions from the PERMA 

Positive Psychology

PERMA

Positive Emotions Engagement Relationsip Meaning Accomplishment

Best Practice

Acquired
Knowledge

Personal
Experience

Personal
Functioning

Flourishing
Optimal

Functioning
Happiness

Outcomes

Figure 4. A conceptualization of cross‐validation. Note: Due to the complexity of the a priori model, not all paths (i.e. 

correlated variances between measured indicators and direct structural paths from measured indicators to latent factors) 

have been included.
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theoretical model, acquired knowledge from the best practice theoretical model, happiness 

from the positive psychology paradigm, etc.).

Secondly, it is a similar line of inquiry for the theory of best practice. One important focus that 

has, to date, received some empirical evidence concerns the psychological process of optimi‐

zation. Optimization, involving the activated relationships between optimizing agents (e.g. 

psychological mechanisms) and internal personal processes (e.g. persistence) is relatively com‐

plex and requires further research development. Aside from what has been established [3, 4], 

to date, very little is known about the initiation, sustainability and activation of the overall 
process of optimization. For example, the initiation of a particular psychological mechanism 

(e.g. a sense of hope [42, 43]) and its subsequent activation on an internal personal process (e.g. 

persistence [25, 26]) have been inferred from individual strands of research.
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